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Learning objectives 

• Understand the general overview of Positive 
Behavior Intervention and Supports in the 
classroom. 

• Recognize the eight principles of classroom-
based PBIS and the importance of each. 

• Identify the strategies to support the 
implementation of the eight principles in our 
unique classrooms. 
 



PBIS: An overview 

Ohio Department of Education defines PBIS as— 
• A.  A school-wide systemic approach to embed 

evidence-based practices and data driven 
decision making to improve school climate and 
culture in order to achieve improved academic 
and social outcomes, and increase learning for 
all students, and 



PBIS: An overview 

• B.  Encompasses a wide range of systemic and 
individualized positive strategies to reinforce 
desired behaviors, diminish reoccurrences of 
challenging behaviors and teach appropriate 
behaviors to students.  

(Source: Ohio Department of Education Policy on Positive Behavior 
Interventions and Support, and Restraint and Seclusion) 



Basic concepts related to 
behavior 

• Behavior is learned. 
• Behavior that occurs repeatedly, serves some 

function. 
• Behavior can be changed through re-teaching. 
• Invest more energy in encouraging responsible 

behavior than reacting to irresponsible behavior 
when supporting behavioral change. 



 
The Eight Classroom Principles

  
• 1. Classroom expectations & rules defined and 

taught (all use school-wide, create classroom 
examples). 

• 2. Procedures & routines defined and taught. 
• 3. Continuum of strategies to acknowledge 

appropriate behavior in place and used with high 
frequency (4:1). 

• 4. Continuum of strategies to respond to 
inappropriate behavior in place and used per 
established school-wide procedure. 

 



The Eight Classroom Principles  

• 5. Students are actively supervised (pre-corrects 
and positive feedback) 

• 6. Students are given multiple opportunities to 
respond (OTR) to promote high rates of 
academic engagement 

• 7. Activity sequence promotes optimal 
instruction time and student engaged time 

• 8. Instruction is differentiated based on student 
need 

 

Presenter
Presentation Notes
Before we move on think about your favorite teacher and/or class in school, the one you enjoyed the most and felt the most content and successful in…Now, try to pinpoint why this was your favorite.  



Define classroom expectations 
& rules 

• Use school-wide rules and determine how that 
looks in your classroom (What is acceptable and 
unacceptable student behavior?) 

• Be clear about what is expected—Identify 
specific, observable behaviors. 

• Focus on the desired behavior, not the 
misbehavior. 

• Expectations are effected by the setting, activity, 
and teacher or supervisor. 
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Presentation Notes
Rules are the foundation of effective classroom management.extent to which students know the rules and how to follow the rules is positively correlated with appropriate behaviorThey are stated in positive terms. • They are observable and measurable.• They are simple and age appropriate. • They are kept to a minimum & address: compliance, movement around the classroom, talking, work completion & readiness



Expectations & Rules 

• Establish behavioral expectations/rules. 
 

• Teach rules in context of routines. 
 

• Prompt or remind students of rule prior to 
entering natural context. 
 

• Monitor students’ behavior in natural context & 
provide specific feedback. 
 

• Evaluate effect of instruction - review data, 
make decisions, & follow up. 
 



Expectations & rules 

• For example— 
Be Respectful: Use quiet voices, Raise your hand and 

wait your turn to speak, Listen to all directions and 
instructions. 

Be Responsible: Complete all assigned tasks, Arrive 
to class on time, Be prepared: Have the necessary 
materials. 

Be Safe: Keep hands and feet to self, While seated: 2 
feet and 4 legs on the floor, Walk at all times. 

 
 



Rules within routine matrix 
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Non-examples until you communicate “how it looks”



Define procedures & routines 

• Proactively structuring the classroom 
environment, schedule, and routines promotes 
an overall sense of wellbeing. 
Physical space 
Materials 
 Interactions 
Daily schedule or agenda 

• Define routines for movement, materials, 
instruction time, and requests/participation 

 
 

Presenter
Presentation Notes
Well defined routines and procedures help students master the steps necessary to accomplish tasks. The sequence of behaviors students must engage in to complete specific tasks and procedures is usually too complexto address with classroom rules.New or foreign task/routine/procedure MOWING THE LAWN



Procedures & routines  

• Movement: 
Entering the classroom (on-time/tardy) 
Exiting the classroom 
Transitioning between activities 
Transition between classes 
Acquiring and using a pass 
Executing drills (i.e. fire, tornado) 

 



Procedures & routines 

• Managing materials : 
Organizing and maintaining work 
Organizing work space 
Turning in homework/class work 
Returning student work 
Collecting/distributing parent communication 
Distributing materials 
Sharpening pencil 
Accessing classroom books 

 



Procedures & routines 

• Instruction Time 
Responding to unexpected interruptions  
 Ignoring distractions 
Knowing the schedule 
Listening/attending 
Beginning work immediately 
Working independently 
Correcting work 
Finishing early 

 



Procedures & routines 

• Requests and Participation: 
Responding to questions 
Asking a question 
Requesting adult assistance 
Working in a group 
Saying, “Please” & “Thank you” 
Requesting to leave the room (i.e. nurse, office, 

restroom) 
 



Classroom schedule 

• Clearly outline and post classroom schedule or 
class agenda 

• Review at the beginning of each school day or 
period. 

• Stick to the schedule as much as possible. 
Prepare all students for upcoming changes (i.e., 

assembly, guest teacher, switching subjects, etc.) 



Teaching expectations in the 
context of routines 

• Teach expectations/routines directly 
– Define rule in operational terms—tell students what 

the rule looks like within routine & why it’s important. 
– Provide students with examples and non-examples of 

rule-following within routine. 
• Role-play to teach new skills 
• Practice desired behavior in the natural setting 

and encourage feedback.   
• Communicate consequences.    
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Presentation Notes
instruction, reinforcement and consistent observance and reinforcement of rules, the teacher can shape student behavior and create a stable, predictable environment in which students know how to succeed.



Reminding students of the rule 

• Offer visual prompts 
 

• Use pre-corrections, which include “verbal 
reminders, behavioral rehearsals, or 
demonstrations of rule-following or socially 
appropriate behaviors that are presented in or 
before settings were problem behavior is likely” 
(Colvin, Sugai, Good, Lee, 1997). 

 



“To choose time is to save time” 
– Francis Bacon 



Acknowledging Appropriate 
Behavior 

The purpose of PBIS is to establish a climate in 
which appropriate behavior is the norm. 
Research Indicates Effective Acknowledgment: 
• 1. Increases on-task behavior, attention, 

compliance, cooperative play, work productivity, 
correct responses, and accuracy. 

• 2.  Fosters intrinsic motivation—task mastery.  
• 3.  Has a vicarious effect with benefits that may 

be long lasting. 

Presenter
Presentation Notes
The goal of any reinforcement system is not to manage or control behavior, but to help students improve behavior and move students to intrinsic motivation and reinforcement.



Acknowledging Appropriate 
Behavior 

Definition of positive acknowledgement— 
• Positive acknowledgement is the presentation of 

something pleasant or rewarding immediately 
following a behavior. It makes that behavior 
more likely to occur in the future, and is one of 
the most powerful tools for shaping or changing 
behavior. 



 
Reinforcers 

 
• Social reinforcers (e.g. praise, recognition) 
• Activity reinforcers (e.g. special privileges, jobs, 

computer time) 
• Material reinforcers (e.g. tangible items) 
• token reinforcers (i.e., items exchanged for other 

reinforcers) 



Continuum of acknowledgement 
strategies 

• 1.  Free & Frequent Acknowledgement 
– Delivered contingently and frequently, students tend 

to exhibit higher levels of appropriate behavior. 
• 2.  Intermittent Acknowledgement 

– Presented contingent on appropriate behavior on a 
less frequent basis. 

• 3. Strong &Long-Term Acknowledgement 
– Used to celebrate/acknowledge accomplishment 

Presenter
Presentation Notes
Frequently social reinforcersOf the three categories, the free and frequent reinforcers are the most powerful tools to shape and encourage appropriate behavior.



 
Classroom Continuum of 

Strategies 
 Free & Frequent Intermittent Strong and Long Term 

Verbal Praise Token Economy Group Contingency 
Smile Phone calls Field Trip  
Stickers Special Privileges Special project 
Rubber Stamps Leisure/free time Recognition Ceremonies 
Thumbs up Preferential seating Honor Roll 
Home Notes Computer Time 



Continuum of strategies 

• Specific and Contingent Praise 
 

• Group Contingencies 
 

• Behavior Contracts 
 

• Token Economies 
 



Acknowledgement strategies 

Effective Acknowledgement Strategies Are… 

 
Clear and specific 

 
Provided frequently for new skills 

 
Contingent on desired behavior 

 
Gradually faded as skill develops 

 
Applied immediately 

 
Avoid comparison or competition 

 
Teacher initiated 

 
Meaningful and appropriate for age 

 
Focus on improvement and effort 

 
Include hierarchy of alternatives 

 



Group Contingencies 

• Interdependent Group Contingency:  
– Contingency where the entire group either earns or 

does not earn the reinforcer. 
• Dependent Group Contingency:  

– Performance of an individual (or small group) results 
in consequences for the whole group. 

• Independent Group Contingency:  
– The same goal is set for all learners in the group; 

however, consequences are delivered individually. 



Behavior Contracts 

• A form that specifies a contingency for an individual 
student or in this case…whole class 

• Contains the following elements: 
– Defines BEHAVIOR in measurable terms 
– Clear list of REINFORCERS 
– OUTCOMES if student does not meet 

expectations. 
– Possible BONUSES that may be used to increase 

motivation or participation. 
 



Token Economies 

• Define and teach the expectations. 
• Select tokens  
• Identify the reinforcers. 
• Identify the number of tokens required to 

receive reinforcers. 
• Define and teach how the system operates. 
• Define decision rules to modify/fade the plan. 
• Determine how the plan will be monitored. 

 

 



"They may forget what you said 
but they will never forget how 
you made them feel."  

–Carol Buchner 
 



Responding to inappropriate 
behavior 

• Research indicates: 
– Teachers should focus on increasing positive 

behavior and interactions by consistently enforcing 
expectations (Shores, Gunter & Jack, 1993). 

– The way you speak with a child can influence how the 
child responds. It’s easier to avoid power struggles 
and get compliance from a child if you give directions 
in a clear, direct, and specific fashion, using as few 
words as possible, and provide a reasonable amount 
of time to comply (i.e. wait time).  



Continuum of strategies 

• Continuum of strategies is followed consistently 
to correct and reteach inappropriate behavior 
– Error Corrections 
– Differential Reinforcement 
– Planned ignoring 
– Response Cost 
– Time out from reinforcement 
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Presentation Notes
A hierarchy of consequences should be planned from the least intrusive (e.g. error correction with rule reminder) to the mostintrusive (e.g. office referral).



Quick Error Corrections 

• Contingent—occurs immediately after 
the undesired behavior 

• Specific—tells student exactly what they 
are doing incorrectly and what they 
should do differently in the future 

• Brief—after redirecting back to 
appropriate behavior, move on 

 



 
Differential Reinforcement 

 
Reinforcement is earned when… 
 
• DRL: lower rates of behavior  

– the behavior occurs at a lower rate than before 
 

• DRO: other behaviors  
– the target behavior has not occurred during a specific 

period of time 
 

Presenter
Presentation Notes
DRL: Out of seat without permission 5 times per class period.  Reinforced if out of seat only 4 times.DRO: Not moving from assigned area during circle time, receive reinforcement.



Differential Reinforcement  

• Reinforcement is earned when… 
 

• DRA: alternative behavior 
– when another more appropriate behavior is used or 

observed 
 

• DRI: incompatible behavior 
– another behavior is used or observed 

 

Presenter
Presentation Notes
DRA: Student is reinforced for raising his hand to speak vs. shouting out.DRA: DRI:  In a classroom that has frequent talking among students at inappropriate times the teacher would reinforce students for periods of time when they are not talking and on‐task.= absence of talking is reinforced



Planned Ignoring 

Definition:  
• If a behavior is maintained by adult attention, 

plan to ignore that behavior (e.g., ignore target 
behavior) 

  

Example— 
• Austin shouts out in class when answering and asking 

questions.  
• The teacher decides to ignore all shouting out and calls 

on Austin only when he raises his hand.  
 



Response Cost 

Definition: 
• The withdrawal of specific amounts of a 

reinforcer contingent upon inappropriate 
behavior.   

Examples— 
• A wrong answer results in a loss of points. 
• Lose a ticket for moving from assigned seat. 

 



 
Time out from reinforcement 

 
Definition: 
• A child (or class) is removed from a previously 

reinforcing environment or setting, to one that is 
not reinforcing 
 

Example— 
• A student throws a pencil across the room and is 

escorted to the office. 
• IMPORTANT: The location the student is escorted to 

cannot be reinforcing!!!  



Continuum of Responses 

• Responses to incorrect behaviors are: 
– Calm 
– Consistent 
– Brief 
– Immediate 
– Respectful 

 



Responding to inappropriate 
behavior 

• Increase ratio of positive to negative teacher to 
student interactions (4:1; every 5 minutes) 

• Positive Interactions= 
– Behaviorally specific feedback as to what the student 

did right (contingent) 
– Smile, nod, wink, greeting, attention, hand shake, 

high five (non-contingent) 
• Negative Interactions= 

– Non-specific behavioral corrections 
– Ignoring student behavior (appropriate or 

inappropriate) 



Ratio of interactions 

• Teacher Self-Assessment and Observation Tool 
(Newcomer, 2009) 
 Strategy:  Positive 
Feedback Ratio 

Frequency Comments 

Specific, positive 
feedback (BSPS) 

  
  
  

  

Negative feedback 

  
  
  

  

Ratio of specific, positive feedback to negative feedback 
Positive : Negative Ratio =  

Measureable Goal:   



Responding to inappropriate 
behavior 

• Whether the students misbehavior is a deficit of 
awareness or skill. 

• Refer to your posted and taught classroom rules 
for explicit behavioral expectations 

• Notice and proactively address school-based 
and other triggers 

• Consistently follow discipline procedures for 
classroom managed vs. office managed  

• Build upon your classroom climate enhancers 



“ Three rules of work: Out of clutter 
find simplicity; from discord find 
harmony; in the middle of difficulty 
lies opportunity.”  

– Albert Einstein 



Students are actively 
supervised 

• Key support strategy is to actively monitor 
student behavior by 

• 1. Purposefully circulating—Move around room 
in an unpredictable manner.  

• 2. Visually scanning—Look for opportunities to 
encourage responsible student behavior. 
– A. Assist students who have questions 
– B. Help staff 

 



Students are actively 
supervised 

• Feedback offers information about behavior. 
• Feedback needs to be— 
• 1. Accurate 
• 2. Specific and descriptive 
• 3. Behaviorally focused, not adult centered  
      (e.g., I like the way…) 
• 4. Age-appropriate (be brief, use quiet voice, 

praise more than one student) 
• 5. Contingent 

 



 
The Eight Classroom Principles

  
• 1. Classroom expectations & rules defined and 

taught (all use school-wide, create classroom 
examples). 

• 2. Procedures & routines defined and taught. 
• 3. Continuum of strategies to acknowledge 

appropriate behavior in place and used with high 
frequency (4:1). 

• 4. Continuum of strategies to respond to 
inappropriate behavior in place and used per 
established school-wide procedure. 

 



The Eight Classroom Principles  

• 5. Students are actively supervised (pre-corrects 
and positive feedback) 

• 6. Students are given multiple opportunities to 
respond (OTR) to promote high rates of 
academic engagement 

• 7. Activity sequence promotes optimal 
instruction time and student engaged time 

• 8. Instruction is differentiated based on student 
need 

 

Presenter
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Before we move on think about your favorite teacher and/or class in school, the one you enjoyed the most and felt the most content and successful in…Now, try to pinpoint why this was your favorite.  



 
 

 Students are given multiple 
opportunities to respond (OTR) to 
promote high rates of academic 

engagement 
 

 
• Enlist input, sharing, and active involvement 
 
• Using previous skills:  active supervision, 

proximity, seek out participation from all 
 

• You are the conductor 



 
 

 Activity sequence promotes optimal 
instruction time and student engaged 

time 
 • Planning, structure and predictability in tasks 

and routine 
• Attention getting signal 
• Simple requests: Visual/Verbal 
• Defined start and stop point 
• Feedback  



 
 

Instruction is differentiated based on 
student need 

 
 • Know the student 

• Seek strategies from peers, teams and others: 
Keep it fresh 

• Teach reteach and reteach:  Students need to 
expand their skills and abilities 

• Review and assess often 



Conclusion 

“When you don’t know what to do, 
do the thing in front of you.” 

– Elisabeth Elliot 
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